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FOREWORD

This eighth issue in the New Directions: New Dimensions series focuses on the
practical aspects of particularly effective reading programs in Kentucky.

Reading continues to be recognized as a basic and vital skill to facilitate further
learning, both in school and throughout a lifetime. Learning to learn is the
essential goal for pupils and reading is a complex tool that both hastens and
broadens independent learning.

Humanity has astounded “itself with the vast amount of knowledge already
recorded and expanding daily. The written word and the ability to interpret written
symbols has been to knowledge no less than the ocean to rainfall.

Reading instruction in the Commonwealth has attained notable effectiveness in
the last decade. By sharing these effective practices and programs, it is hoped still
greater reading success can be realized by the children of our state.

Dr. Lyman V. Ginger
Superintendent of
Public Instruction
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PREFACE

Recent progress in improved methods and strategics in reading instruction has
paralleled advances in empirical knowledge about the learning process. In both, it
is generally acknowledged that we have only made a beginning.

During the decade of the sixtics educators joined hands with those in the uni-
versities, community groups, publishing centers, and in government to improve
and extend literacy among all Americans. National and state concern for literacy
has becen reflected in the political arena time after time.

Many good programs and practices have resulted from this national cmphasis
on the educational needs of our youth and Kentucky has reaped numerous educa-
tional benefits through these programs. This series again provides every teacher in
the Commonwealth with access to ideas in reading programs that have been gener-
ously provided by those who arc involved in these seleeted programs.

Many other excellent reading programs exist across the state that do not appear
in these pages. However, each district has had the opporturity to identify and
submit cffective reading practices for disscmination through this media. We are
grateful for the efforts of those who submitted their outstanding programs.

- Programs or materials used arc presented as reported with no endorsement or
value judgement by the Department of Education intended. Varied philosophics
and strategics have deliberately been included for the reader to consider.

Don C. Bale
Assistant Superintendent
T ‘ for Instruction
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I. Practices in the Early Reading Period--Lower Elementary

- . v

CONTEMPORARY HAPPENINGS iN READING

Betsy Mynhier — Reading Consultant
Division of Program Development,
Kentucky Department of Education

" The challenge to reading specialists is very obvious.
Environmental deprivation and circumscribed teaching have
taught the child to master a varicty of skills. The dichotomy
between the myriad of skills learned by the child and the
types of skills for certain tests is still a concern. New
prioritics arc in order when future tests arc designed.

There is a trend for concerned teachers (K-12) to design
lessons of their own and to provide means for students to
exercise their own ability for creative designs.

Teachers are developing alternatives for instruction or
remediation. The tutorial, volunteer, and aide programs arc
proving to be cffective means of reaching many children
who were thought to be untcachable. It is more evident and
cicarly being realized that all students must have learning
devices and matcrials which best fit their particular ability
and instructional levels. :

Learning to read is a continuous process; a good reading
program reaches all the students who can benefit from ade-
quate instruction. A total reading program meets the read-
ing necds of gifted students, the average student, students
who are slow lcarners, and those who arc disabled with
definite learning problems.

A good reading program involves an entire faculty in the
process to upgrade and help a learner to reach his maxi-
mum potential. It is very unrealistic to expect the English
teacher or a reading speeialist to teach all children all the
skills of reading and comprekension. To have a total read-
ing program the cooperation of all should be actively
sought — administrator, supervisor, classroom tcacher, li-
brarian, guidance counsclor, and parent:

A student who has mastered the basic skills can improve
reading rate and increasc interests. A sound program must
embrace 7.l aspects of reading.

Each child in a classroom is endowed with his own

. tastes. personality, and natural desires or life style. In many

classes perhaps no two are alike or at the same stage in
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reading development. This great varicty in a classroom cer-
tainly adds both to the real pleasure of being with students as
well as demand for constant monitoring by the tcacher.
This is the basic reason for the bookshelves to contain much
material to interest the variable levels of concern and to
contribute to lively discussions.

The role of a'teacher with today's learner must be to use
cooperative planning and satisfaction of goals, interests,
activitics, and nceds of the individual. Many opportunitics
for student decision-making exist regarding what and how
to pursuc particular needs and interests within the limita-
tions brought about by the material and human resources.

It is imperative that a varicty of grouping patterns including

independent study and large and small group instruction in
multi-age combinations be in constant use and change.
Daily activities should involve threc broad categorics con-
sisting of skill development, skill usage and cxploration.

Modification of the traditional organization, curriculum,
materials, and activitics are means of providing for the dif-
ferent, essential learning styles necessary to meet the needs
of the student.

Rescarch increasingly indicates that reading is a develop-
mental skill or series of bchaviors ideally introduced in
planned scquence. Assessment cxercises and the behavior
which they typify must be sensitive to the nature of the
learner, his innate ability and interest. The introduction of
skills and the increased sophistication of new ones at
advancing ledining levels must be geared to the learner for
suceessful achicvement. :

The child learns best those things which have real mean-
ing for him. Effcctive learning occurs when a need is satis-
fied. The interest of each individual makes an important
contribution ‘to whole groups.

Purposcful and lifelike situations aze essential to effective
learning. All learning must satisfy a present need and con-
tribute to the development of attitudes and interests for



future learning. Learning is most interesting and enjoyable of marble, education is to the human s®al.” Jt<s the task of
when a purpose is established and made usable. educators to prepare children to go somewhere, to help
It was Addison who said, “What sculpture is to a block pupils find their real worth and to prevent habits of failure.
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BEGINNING TO READ, WRITE AND LISTEN

Lillian Sorrels, Southside Elementary School
Shelby County School District
Shelbyville, Kentucky 40065

TARGET GROUP: Title I, Grade 1

Pre-testing in the fall revealed twenty  children  with
reading readiness ranked scores of 0-3: Teacher observa-
tions indicated that all of these children were capable of
learning if they were given a program with considerable
reinforcement of readiness skills that appealed to children
with a limited background in language cxperiences. Also
neeessary were activities to develop large and small muscles.
control of body movements and effective use of the per-
ceptual senses.

The classroom was self-contained with no more than
twenty pupils. An aide worked four hours cach day with
the teacher for the first semester. {hc program developed

was considered to be adaptable to any kind of classroom
situation including nongraded instruction and open space
classrooms,

The letters of the alphabet were presented one at a time,
except for K, Q, X and Y. Beginning with C, the other
letters followed in order of their frequency of use plus an
aseending seale of difficulty to sound. Children were taught
the sound, the unique shape, and the name of cach letter.
Only onc sound for each letter was taught to climinate as
much confusion as possible. The Ffirst association with the
letter was in tactile form on the cover of cach of the
twenty-four books. A large, bright picturc helped to form

E
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an association of the appropriate sound with each letter.
Vowels were introduced carly so that children could bcg,m
joining letters together to make words.

Handwriting was an important part of this comprechensive
language arts program. A plastic “crasable” slate was used
for "pupil practice in forming the letters. This procedure
visually snd tactilly reinforced the letter, developed sound
writing habits, and made writing something exciting. The
“ball. and stick™ method was not preferred. but a continu-
ous nuwvesnient was cncouraged to give cach letter its own
uniqueiess. The teacher believed that the transition from
manuscript to cursive writing would be much smoother for
clildren exposed to this method.

Auditory training utilized listening tapes to increase
sound awareness (loud-soft, fast-slow. identifying sounds
around us), to develop phonic skills and to improve aural
comprchension. Further use of the cassette tapes to create
an appreciation for literature was accomplished with listen-
ing activities in the classics, both in poetry and stories. A
check on comprehension followed cach story. These listen-
ing experiences frequently resulted in dramatization of the
activities to include even the shyest of children.

Children began spelling words very carly in the program.
They enjoyed making a word that was usuaily not found in
formal spelling lessons. Changing the letters in “gas™ to
make “sag” was funny and interested every child present.
This sometimes added a new word to their vocabulary as
they became word conscious and began to ask, “What does
this spell?”

Excitement really ran high when, after learning to blend
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sounds and letters to create recognizable words, the children
were ready to come in small groups to read a story all by
themselves. The excitement was casy to understand because
the stories contained amusing phmsw like “hit the dust™ and
“the dress is a mess!”

An cven greater feeling of accomplishment came when
they were able to read the easy books from the library and
the librarian allowed them to check cut a book all their own
to rcad. To share their enthusiasm with classmates, the
teacher would spend thirty minutes cach day reading aloud
from the books until cach child had heard his book read
Circulation of books in the room ncarly tripled fmm e
time the group first began to read. -

All teachers will probably agree that there is o one
magic mecthod to teach all children to read well. But wcach-
ers must constantly be alert and sensitive to the right time
for learning to take place and the rate at which it must
move. A program with a great varicty of activities and
teaching strategies that continues to develop basic skills
can make learning both fun and challenging for the student
as well as the teacher. Happy children at Southside School's
rcadiness class went about their reading assignments with
increased confidence when they realized their ability to
analyze words using all the perceptual skills that had been
presented in active and pleasant ways, Learning skills took
on a new meaning when the children discovered new things
to learn through the use of these skills. Thus, reading be-
came a means of further discovery rather than a fearful
task in itsclf as these little children gained a foothold in
the learning progressions that awaited them.

11
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CLASS REDUCTION: PREVENTING CUMULATIVE READING RETARDATION

Janice Caskey Gevedon, Crab Orchard Elementary
Lincoln County School District
Stanford, Kentucky 40484

TARGET GROUP: Title I, Grade 1

Under the sponsorship of the Title 1 Program, Lincoln
County Schools instituted a Class Reduction Program de-
signed to avoid the need for remediation in the upper
grades. If a first grade child had difficulty in reading. he
might become a more severely retarded reader as he_grew
older until the gap between the grade level and the achieve-
ment level became so wide that student and teacher alike
would become frustrated. Based on the theory that individ-
ualized attention helps prevent reading failure, Lincoln
County Schools obtained funds through Title T to provide
a certified teacher and an aide for a maximum of fifteen
students from the first grade classes to the schools. The
Minimum Foundation Program provides a tcacher for
every 30 pupils; this means, therefore, that with Title I
help, Lincoln County reduced the number of first grade
pupils per class.

The children chosen to participate in the first grade Class
Reductién Program were those who had scored low on a
readiness test and who, from all observable indications, had
at least average intelligence. The cighty-six selected children
who completed the first grade in the seven schools in
1973-74 had an average readiness scorc of 0.4 year. These
children represented the lowest readiness scores in  the
scven schools. With an average score of 0.4 on the readiness
test, the manual recommended that a teacher delay formal
reading instruction from onc to six months. Some of the
children fell below the 0.4 level with the test manual indicat-

ing a possible delay of seven months or more before begin-

ning formal reading instruction.

One of the main goals of the program was to provide
opportunitics for educational growth for these children and,
thus, to help them advance ‘until they were on a comparable
level educationally and socially with their peers in a regular

12
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classroom. This could be done partially by helping the
children master specific readiness and reading skills.

The readiness skills were taught through a varicty of
approaches. The readiness program accompanying the basal
reader was used with the student. Since such an intensive
readiness program was needed. the teacher supplemented
with the language experience approach. To develop listen-
ing and comprchension readiness skills, the teacher used
self-made tapes and worksheets, records, games, story time,
finger plays, and nursery rhymes.

Interest in books and printed material was another sign
that the child was ready to read. Many of these children
did not have magazines, books, and newspapers in the
home. To create interest in books, numerous large, colorful
picturc books were provided within casy rcach of the
children. The teacher used story time for reading, telling
storics, making flannel storics, performing plays and puppet
shows — all designed to interest children in printed ma-
terial and to promote better listening skills. After six
weeks, students could choose books from the library to
take home.

Visual skills were taught through the use of teacher-made

-and cammercial games and worksheets, through observation

(courtizg and notation of likencsses and differences by the
studeat s and art work.

After readiness skills were taught, the children were
cvaluated when the teacher felt that cach individual child
was ready, regardless of the amount of time taken to master
the skills. The teacher used a commercial readiness skills
checklist, a tcacher-devised checklist, and a readiness test
designed for the basal reading scries the child would be
using. 1f the scores were satisfactory and the child had
mastered the skills, the child was then taught the words of
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the first pre-primer. If pupils had not shown mastery of the
skills, they continued in the readiness work until the skills
were mastered. The readiness skills were generally mastered

-by November, duc to the intense readiness program carried

out by the teacher with the assistance of the aide.

Once the readiness skills had been mastered, pupils began
to work toward the specific objectives of the reading pro-
gram which included the following: the students will make
an average gain of 1.0 years as measured by the standardized
test, students will rank at or above the 50th percentile on
the end of the book test for the series being taught, and the
students will master the” basic word list according to the
level of the text in which the child is reading.

The students were checked at the end of cach reading
level. When the student completed the pre-primer level, the
pupil would be given the test which accompanied the basal
series in which one was reading. If the students scored 50th
percentile or above, they would begin the primer level. tf
they scored below the 50th percentile on the test, they
would be taught the skills they did not learn with pre-primer
reading material from another series. The same type of
evaluation was done as a child completed the primer and
the first reader levels.

The pupils were evaluated at the end of the primer read-
ing level or.at the end of the year, whichever came first,
with the primer test. After completion of the first reader,
the first reader test was administered to the students. The
students would show at least 1.0 year gain from the readi-
ness test to the primer or first reader test.

The student would master the basic word list of 220
words according to cach onc’s reading level. If onc com-
pleted the pre-primer level, the student learned the basic
words for this level, and then progressed to the primer level
and the first reader level.

In order for the students to meet the objectives of the
reading program, the teacher and aide used a variety of
approaches. When the student had mastered the readiness
skills and all the sight words in the first pre-primer, he was

ready for formal reading instruction. The teacher presented
two complete reading lessons for cach child cach day, one
lesson in a basal reader and another in a phonetic program.
The lessons were supplemented with workbook activitics,
games, and an incorporation of the language experience
approach.

The aide was an integral part of the readiness and read-
ing programs. The aide worked with a group of children
providing reinforecement with flash card drill, listening to
oral reading, chart reading, and follow-up work sheets from
the teacher-presented lesson.

The plan of the Class Reductien Program cvolved around
threc or four groups of pupils in the classroom. This al-
lowzd for more individualizeiion. The teacher worked with
one group, the aide with another group, and still another
group worked alone and independently. The independent
group worked from taped lessons, practiced manuscript
writing, played games, used the language master, or com-
plcted work sheets.

Of the 86 students in the Class Reduction Program in
1973-74, 85 met the objective of a 1.0 year gain on the
standardized test. The average gain for the year from the
readiness test to the primer test was 2.1 years, The average
score on the primer test was 2.4, This was an exccllent
gain considering that the average intelligence score was
105. Most of the students did score 50th percentile on the
end of the book test for the basal reader; however, if they
did not, the skills were taught again to the individual stu-
dent. Each student learned the basic words for his reading
level.

From this group of children, all were prepared to read
and then taught to read. The children finished the first grade
reading from the pre-primer to the first reader level. The
Class Reduetion Program was very suecessful. Considering
that these children represented the lowest readiness scores
in the first grade classes, it was surprising, but gratifying
that there were no nonrecaders in the five years of the
program.

3



OPERATION EXCITEMENT!

Galena H. Fulkerson, Calhoun Elementary Schoo!
McLlean County School District
Calhoun, Kentucky 42327

TARGET GROUP: Grade 1

All children need to find reading an exciting and reward-
ing cxperience. Whether gifted, average, or slow lcarners, all
nced exciting techniques in the reading process. Operation
Excitment was a program designed to be used with or in
addition to the basal reader. All children could participate
in this program, or groups within the classroom could be
reinforced with this program. Fecling that children should,

in fact, find lcarning to read an exciting endeavor rather

than a boring, frustrating task, Operation Excitement be-
came a task of love which unfolded to enhance slow learners
in. a classroom. .

Operation Excitement began with the introduction of Dr.
Dolittle. a puppet who occupied a corner of the reading
center in a first grade classroom. He was handled, caressed
and talked to by the children who were told that Dr. Dolittle
held secrcts. He held a mystery, a wonder, somcthing to
guess about in his hands! A gucssing game emerged and the
children were lead by the teacher to discover that the
mystery Dr. Dolittle held was lctter and word cards.

Dr. Dolittle’s entourage consisted of four animal puppets,
a cassctte player, a set of carphones, large letter cards, word
cards, punctuation cards, sentence strips and a varicty of
magic markers.

After the introduction to Dr. Dolittle and the unravel-
ing of the mystery, the teacher introduced initial conso-
nants, letter by letter, which Dr. Dolittle held. Digraphs wh,
ch, sh, th were also introduced at this time. The teacher and
children talked about the sounds that Dr. Dolittle's letters
stood for and then found pictures and objects that began
with those sounds. A Dr. Dolittle medical bag, to hold the
collected objects, was made by the entire group. (This bag
can be constructed from a cardboard box, cut to rescmble
a satchel and painted black or a doctor’s kit can be pur-
chased from a toy storc for a reasonablc amount.) Each

13

child made a book, known as a travel guide, with the pic-
tures that had been collected. As cach picture was pasted
into the guide, the letter with which that picture began was
printed in a designated place on that particular page. Short
and long vowels were introduced using Polynesia's grain
boxes and taught in juxtaposition with the consonants.
(Polynesia’s grain boxes are individual boxes used for
teaching vowels and are made from one-half gallon milk
cartons, painted, then pasted with pictures to represent the
various vowel sounds.)

A teacher-made game for changing initial, median, and
ending consonants was instituted at this point. The game
was played by two, three, or four persons. Each player
played with one token. The tokens (plastic counters) were
different colors, so that they could be quickly distinguished
while playing. Moves were determined by the throw of a
pair of dice and correctly answering ‘a drawing card. Four
sets of 6 x 6” consonant cards (pictures of each consonant
were pasted to the front of cards) were made to be used
as drawing cards. The cards were placed face down in the
middle of the game board. The. game board consisted of
the places Dr. Dolittle had visited, and the characters in
the story showed in which dircction to move the tokens.
The child with the lowest number, by a throw of the dice,
opened the game. He again threw the dice, drew a card,
told the consonant with which the picture began or ended
and moved his token forward or backward as indicated by
the game board and the throw of dice. The gamec was made
more complex by changing the cards to include words with
missing letters (i.c., a card may have a picturc of a whale
and the word __ale or Wh__le depending upon which arca
nceds reinforcement).

The game was later cxpanded into other arcas as in the
use of scntences with missing words. As Dr. Dolittle grain

14
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boxes, travel guides and medical bags are made, concrete
materials develop into abstracts as pictures become words,
words become sentences, and sentences become stories.

For this program to be effective words learned from Dr.
Dolittle should be used in as many ways as possible. Some
interesting practices to encourage children to use the new
words are experience chart activities, role playing, creating
stories and plays, and recording them on tape.

~After letters and the sounds they represent were learned,
the teacher placed new words into Dr. Dolittle’s hands
daily. In a classroom of more than one rcading group, cach
day was designated for a specific group. At random a child's

14

name from the participating group was written on the board
indicating the leader for the day. This method gave each
child the responsibility of leadership within the classroom.
Three times daily the designated group was given a five
minute thinking time during which each child could use
previously learned skills to “unlock” the word and whisper
it into the teacher’s ear. Since the words were compatible
with learning abilities, the slow learner did not feel singled
out for being unable to “unlock™ words. As a result, learn-
ing desire was stimulated and pupil sclf-image and self-
concept were improved.

Once a child had ‘“unlocked” a new word, he was re-
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warded with a tangible object or was given the opportunity
to hold Dr. Dolittle during playtime. Tangible rewards
were not necessary, but were more successful when used
with young children. At the end of the day the first child
who “unlocked™ the word, "printed his nmse on the bottom
of the word card and placed the card in the Giant Snail's
Box. (The Giant Snail's Box is a bulletin board constructed in
a concentric manner with a large eyed, worm-like head. The
large eyed snail is made from construction paper in a variety
of colors with pockets in cach chamber for words, sentences
and math problems.) At the end of the day cach child stated
orally a sentence using the new word from Dr. Dolittle’s
Snail Box. Those children having difficulty unlocking the
word were given context clues and guided by the teacher to
gain success. At the end of the week. those children who had
words in the snail box became a heterogencous group for
play acting, ' ‘

With guidance from the teacher. children used their own
words to create a story or play. This was an expérience
chart type activity and was dictated to the teacher, then
recorded on the cassette. Other children in the classroom
participated as the audience and helped to arrange scenery
and props.

Tapes that the children had made. were kept at the
listening center for all members of the class to enjoy. Ex-
perience charts for cach tape were hung on coat hangers
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with clothes pins and kept on coat racks for casy reference
and sading by all children..

Those children participating in the group play were given
w-.1¢ intensified individual instruction on oral expression,
correet sentence structure, and pronunciation. AN children
had the opportunity to work within a group of varied abil-
ities. After experiencing success, the slow learner realized
that he could learn and then became excited and showed
enthusiasm for learning.

At the end of approximately three' weeks all children had
words in the snail box and dictated sentences using those
words in a manner not previously used on expeficnce
charts. This activity helped children learn that words could”
be used in many ways and that meanings varied.

After all children had participated in learning new words
from Dr. Dolittle, a special day was designed as “Journcy
Homeward™ and each child chose an experience chart to
read aloud. In this way the teacher further evaluated the
child’s progress, found any difficulties that the children had
and proceeded to reinforce learning skills.

This program was no panacea, but was one that worked
for a particular group of children. Many times the program
itself encouraged children to learn; but it was always the
classroom teacher who made learning exciting and reward-
ing or dull and frustrating for cach child.



PICTURE CLASS: A PRIMARY INTERVENTION CLASS YO
UPGRADE READING EFFICIENCY :

Gladys Prichard, All Elementary Schools
Carter County School District
Grayson, Kentucky 41143

TARGET GROUP: Title I, ages 6-10 years

For the past five years, the retention rate in the first
grades of Carter County has been disturbingly high. These
children appeared to be educationally disadvantaged and
lacking in readiness expericnces, social maturity, and mental
development. .Some were beset with sight, hearing, or other
physicial impairments which may have hampered their
cducational development. Many of these children were
capable, intelligent children but they needed special help
to make average progress.

The PICTURE CLASS children were selected because
they had describable lcarning deficiencies or problems
which indicated they would have difficulty in school. Chil-
dren were admitted to these classes only if it was conceiv-
able that they could profit by intensive instruction and
help. Each child was given an opportunity to progress as
far and as fast as his potential allowed under the most
ideal learning environment that the school system could
offer. It was realized that this environment would not be
perfect, by any-means, but it was possible to make it better
suited to the needs of these particular children than the
conventional classroom. Each room had a teacher and a
teacher’s aide. Student teachers and guidance and psycho-
logical services assisted the staff to help these children over-
come their learning difficulties.

The curriculum for the PICTURE program represents
a teaching team adoption of the Carter County Schools’
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first, second, apd tiicd grade programs. Extra cmphasis was
put on beginning and developmiental activities. Extra stress
was placed on langrage development, readin't and speaking
vocabulary cxtension. Children were carcfully and syste-
matically exposc to a wide variety of experviences such as
listening walks, outu or classes, ficld trips, visits from a
policeman, mailman, nurse, doctor, etc. Friendliness, polite-
ness, self-discipline, self-confidence, self-cxpression and
curiosity werc afl encouraged.

This program was started in 1968 in the first grade at
Prichard Elementary School. After the first year the re-
tention rate in grade | was reduced 50 percent. The usc of
standardized tests indicated that 16 of the 19 pupils in pilot
programs would be able to do adequate second grade work.
The greatest accomplishments could not be shown' by
records or tests.

How does one measure how much a child has becn helped
to cxpand his mental processes, and his ability to think,
reason, and speak clearly? What does it mean to a child to
be introduced to a world which is wider than his own, and
to have created within him a desire to risc above his present
level of living?

Pupils have been given security and success, rather than
frustration and failure. Tt is expected that they will continue
to have a positive and ecnthusiastic attitude toward school
and toward lifc.
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THE CLASSROOM GOES HOME ON TAPE -

Willa Browning, Director of Reading
Bourbon County School District
Paris, Kentucky 40361

TARGET GROUP: Title I, Grades 1-4

In reading classes, cassette tape recorders were used to
record the day’s activities. Sometimes these activities were
the reading of a special play or story by the students, or
just a regular day’s teaching activitics that involved pupil
participation. After intensive training in which the students
were taught to properly operate the recorder, they were
each permitted to take the recorder home to play for their
families. Each student could play and replay the tape be-
fore the members of his family. The buttons were taped and
celor-coded so that students in grades 1 and 2, who could
not read the directions, could still operate the machine
successfully. Depending upon the tape, whether or not i
was needed for another child to take home, parents could
record responses to send back to the class and teacher. Re-
ports have come back to us telling of the great care taken in
handling and using the tape recorders. Children tell us that

O

RIC

Aruitoxt provided by Eic:

18

19

this is a very special “activity” for them, one that the chil-
dren in the regular classroom do not have. Consequently, it
cnables these childreri-to achieve status in the classroom.

Through this practice these goals have been attained
even more than "anticipated.

1. Build confidence and improve sclf-image of student.

2. Increase communication between parent and Title I
Reading Program staff.

3. Build parent interest in school program in general.

4. Promote a sense of responsibility and feeling of worth
on part of students who are trusted with this piece of
equipment.

Judging by the reaction of students involved, enthusiasm
was great. Remarks and notes from parents showed greater
interest in school activities. Comments from older brothers
and sisters also indicated the interest of the cntire family.



READING IN AN OPEN POD CLASSROOM

Doris Davis, Caverna Elementary School
Caverna Independent District, 11
Horse Cave, Kentucky 42749

TARGET GROUP: Ages 6-9

" The new, modern Caverna Elementary School, Cave City Students were assigned to pods according to the number
— Horse Cave, Kentucky has six open area pods. During of years of school experience. A cortinuous progress learn-
the 1973-74 school year it housed about 520 students and ing plan with an appropriate learning atmosphere was pro-
four teachers per pod. vided which allowed students to work at appropriate levels
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and to progress at their own rate. For exceptional circum- years and/or intermediate pods for four years.
stances, a student could remain in primary pods for four

w
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Pod 2 used the following organizational plan to group
their 88 children for Reading and Language Arts subjects.
To avoid stereotyping the students, heterogeneous groups
were assigned to each teacher for “Home Stations.”

Machasiical

Initial Grouping

" Station #1 #2 #3 #3

Achievement 2&5 3&4 1&6 Special
levels 7 ‘‘catch-up’’
gravp
Teacher Doris Sus Vesta Margaret Hatcher
Davis Sartin Dennison Doris Donselman

Using first year achievement test scores, readiness tests,
and teacher judgment, the students in this pod were ar-
ranged into seven groups. Group 7 was comprised of chil-
dren with varying ranges of ability who needed special
“catch-up” help. They were taught by a Title 1 teacher,
Margaret Hatcher, and an aide, Doris Donselman. Each of
the other three teachers was assigned two reading gioups.
(Group I represented the highest achievers.) Floor Plan — Pod 2

Students remained in these areas during the morning
Reading and Language Arts time block. Groups were kept
flexible and students wcre transferred as needed. At their e
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home station, instruction was individualized as much as pos-
sible while students worked alone, in pairs, or in small
groups.

While teachers cooperated closely and .did some team
teaching with extensive team planning, they also cnjoyed
their own teaching individuality. Each station was decorated
in a different color, with a little circle of chairs, an old
coffee table, ctc. painted to match. Each station had a
personal teacher's desk; however, for planaing, the teachers
assembled at one station or at a table in the center of the
pod.

These teachers belicved that skills should be taught with
deliberation and consideration of sequential skill develop-
ment. A valuable part of their program was immediate feed-
back on all written activitics with reteaching as neceded.
They considered it vital for pupils to have a feeling of
mastery and success in sequential goal attainment along
their continuum of learning.

Self-directive activity and cvaluation were used as the
children seemed ready. However, this team felt strongly that
teachers should check work themselves and counsel per-
sonally with children “on the scene™ at this age. To do so
created an atmosphere of caring and willingness to become
involved in the child’s experiences in the classroom.

In an open situation, efficient organization and storage
of materials was esscntial. The team devised a plan which
accounted for materials, yet made them casily accessible to
all. To accomplish this, two of the cabinets in the room
were used for reading and language arts storage (one for
commercial material, and one for teacher-made instructional
games and tasks). Mrs. Dennison, who represented the
pod on the school Language Arts team, was custodian of
the reading cabinets, but materials were used by all.

The special Title I Reading teacher and her aide care-
fully diagnosed the reading and learning skills of the chil-
dren who were referred to them. In addition to providing
Reading Room therapy, they consulted further with pod
teachers. Thus, planned, coordinated learning experiences
involving the same skills were being provided in the total
instructional program.

Some of the materials and activities which helped teachers
to accomplish their objectives were: use of a multiplicity of
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basal readers, phonics workbooks, and spelling books;
teacher-made skills sheets, games, and tasks; language ex-
perience charts; programmed materials; bulletin board ex-
hibits; and programmed materials and audiovisual aids.
Strategies employed were a combination of dirccted teach-
ing and self-directed activity; frequent reinforcement and
extention through coordination of regular classroom ex-
pericnces; utilization of library services and county book-
mobile; provision for students to buy paperback books for
heme library: use of educational television and guides; and
cassette tapes of library books for use with head sets.

A collection of supplementary readers was maintained
within the pod and made available to pupils on a check-out
system. Students received special credit. for reading supple-
mentary readers at the same level as their basal instructional
reader. This practice provided opportunities for parents to
become positively involved in their child's reading instruc-
tion. :

Reinforcement Learning Centers were scattered through-
out the pod. Extra credit was given for work accomplished
at the center.

The objectives of this reading program were the follow-
ing:
to help cach child reach maximum reading ability,
to master reading skills appropriate for his/her level,
to develop good reading habits, and
to enjoy reading.

Evidences of the cffectiveness of this reading program
were:

1. it provided a structure for cooperative teaching,

2. flexibility in grouping enabled teachers to keep chil-

dren close to their correct instructional level,

. children experienced success because they were able to
accomplish the tasks in a sequential level of skill
development,

4. by having heterogencous home groups, children were

not stercotyped, ‘

children asked for books to take home,

. students asked to go to the library which operates on
open scheduling,

7. immediate___fccdback motivated students,

i i

w
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testing piogiwen provided basis for diagnosis and pre-
scripticn {commercial and teacher-made}),
self-management in the reading instruction program
was encouraged as each pupil demonstrated readiness
for it at each level, and .

an expressed feeling of achievement among teachers,
students, and parents was rcassuring and gratifying.

To achieve effectiveness in this open pod curriculum, as
in any plan, teachers must be consistently open and cooper-
ative with other teachers as well as with their pupils. They
must be willing to experiment and change both organiza-
tion and teaching strategics as new and better ideas emerge.
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'PRE-SCHOOI. SCREENING CLINIC AND TUTORED PROGRAM

Dove Anna McNabb, Paducah Elementary Schools
Paducach Independent School Disirict
Paducah, Kentucky 42001

TARGET GROUP: Entering First Year Students

Parents of children who discovered after their child
entered school that they were unable to cope with school
work, coupled with the deep concern of teachers wha had
to cope with the problems of the six year old and were
unable to help him achieve his potential, led to the pre-
school screening clinic that has been developed and im-
plemented during the 1973-74 and 1974-75 school years in
the Paducah City Schools, Paducah, Kentucky.

The original plan was to screen for students with learning
disabilities. However, as the plan developed, it seemed
necessary to include assessment of the strengths and areas
needing reinforcement for all students entering their first
year of school. The necessary personnel was a tcam of
about 15 PTA workers, members of medical auxiliary,
speech correctionist, school nurse, physical education
teacher, music teacher, two primary teachers, and the
school librarian. The teams performed specific functions
described in the following paragraphs. .

Checkpoint #1: All students were registered who were
eligible tc enter school for the coming ycar in January,
prior to the dpening of school in September. A letter was
prepared and mailed setting datc, day, and hour for each
child to be screcned. Arrangements for transportation were
made for those needing it.

Checkpoint #2: Th¢ actual screening for the child, ac-
companied by his parents, took unproximately 2 Y5 hours
at all seven stations. This involved two team members
working at each station with PTA workers moving pupils
from station to station to cxpedite the process. Fourteen
children could be screencd in the 2 Y% hour period.

Station A: This station was staffed by two school nurses.
A qucstionnaire was filled in with (1) Prcnatal History
and (2) Information on Early Childhood: dict habits, emo-
tional health. This is followed by visual and hearing tests.
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Station B: This station was manned by a physical cducation
instructor and an assistant. The parcnt gave information on
the early motor development of the child. He was then given
a series of physical tests that determined whether his co-
ordination was satisfactory, mildly satisfactory, moderately,
or severely unsatisfactory. These cxcreises were designed to
check visual motor coordination, figure ground perception,
perception of position in space, and perception of spatial
relationships. Station C: This station was directed by the
music teacher. With the aid of rhythm sticks, rccords, use of
the piano, and tone bells, the child was checked to see if he
play a stcady beat, march to steady beat, clap the rhythm of
a song. skip to rhythm, and match singing tones. Station D:
This station was staffed by a counselor and members of the
Medical Auxiliary. A scrcening test was administered. This
test checked the child’s ability to follow dircctions, vocabu-
lary, identification of shapcs, follow dot design, etc. A
form was used to check or observe the child while taking
the test. Station E: This station was manned by two pri-
mary teachers. This was designed to evaluate language
devclopment. Parent information was given concerning inter-
action problems and a history of language devclopment. A
series of exercises was designed that gave insight into the
student’s maturity and background. Station F: This station
was staffed by the speech correctionist and was designed to
check the child for possible speech defects. If problems were
found, suggestions were given for help at home in mild
cases. If the problem was severc, recommendation was made
for professional hclp. Station G: This station was always lo-
cated in the library and directed by the librarian. She
acquainted the parent and child with all services offered by
the school and public library and made suggestions concern-
ing the use of the materials.

Checkpoint #3: At the end of the screening, the principal
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carefully read the results of the screening for cach child and
wrote a summary. A conference was arranged with cach
parent to discuss cvery phase of the screening. Material was
provided and exerises discussed for cach area where weak-
nesses were noted and enrichment activities were suggested
for children where strengths were apparent.

Checkpoint #4: An orientation session for parents was
held and illustrations were given of things they could do to
help in vocabulary development, thinking skills, number con-
cepts and exerciscs for motor development. Things to be
found in every houschold, c.g., calendars, catalogs, were uscd
as tools to aid in developing skills.

Checkpoint #5: Arrangements were made and volunteer
tutors were secured for all children who were not enrolled in
Kindergarten and Headstart. The tutors gave the child three
hours a week. A curriculum was developed by the school and
materials made available for tutoring in the school.

Checkpoint #6: At the end of the school year, the students
being tutored were retested. & ! -.wudents tutored made im-

pressive gains on the sereening test, but a more positive atti-
tude toward school was also evident.

Checkpoint #7: This phase was implemented during the
1974-75 school year. A certified person worked with the
parents of all preschoolers in preparing their child for school
and in help at home for the beginning first ycar student.

This screening clinic was developed to satisfy a specific
educational need, expressed long ago by teachers of first
year students. It was intended, and has been successful dur-
ing the two years it has been in practice in the Paducah
schools to identify the swdents who, without benefit of
special assistance, would not make sufficient progress to
work up to their potential. The carlier the identification, the
carlier remediation could begin. .

Parents and teachers could, at the beginning of <he school
year, have a better understanding of the child, his strengths,
and arcas where remediation was needed, and thereby take
pusitive action to prevent a first year experience that could
result in emotional and academic scarring.

PRE-SCHOOL SCREENING CLINIC

Check Point 3 Check FPoint 4

Registration Screening Station A Station B
—] .
Vision-Hearing Motor Skills
Check Point #! Check Point #2
Station C Station D Station E Station F Station G
Rhythmic Screening Test Lang. Dov. Voc. Speecti Defects Library Services |
Conference Orientation Tutoring Re-testing
with Parent session with Program
concerning Parent — how to
Screening Test help child
at home

Check Point § Check Paint 6

Figure 2: Tasks Performed by Tutors in the Pre-School Tutorial Program.
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A CURRICULUM FOR THE PRE-SCHOOL TUTORIAL PROGRAM

READING READINESS SERIES NUMBER CONCEPTS

1. Visual Discrimination Count objects to 20 or more
Visual Motor Skills Can recognize numerals 1 to 10
Beginning Sounds Can writc numerals 1 to 10
. Rhyming ‘ Can usc terms such as: more-less; taller-shorter; same
. Independent Activitics size; more than; fewer than; as many as
Thinking Skills - Addition and subtraction combinations through 5

6. Can recognize and name: circle, square, rectangle, tri-

PROGRAM COMPONENTS ‘ angle, curve, straight-line, side, corner.

'
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l. Visual Perceptual Handicaps 7. Names and knows values of coins: penny, nickel, dime,
2. Visual-Motor Coordination quarter.
3. Figure-Ground Pereeption _ CALENDAR — ART — MUSIC
‘:' gggsp;'ual Constz‘xrtcy . I. Learn names of months, days
a phon of Postxon m Spacc . 2. Can locate day of weck
6. Perception of Spatial Relationships 3. Know the major holidays each month and significance of
cach
DAILY SENSIMOTOR TRAINING ACTIVITIES 4. Emphasize birthdays of family members, be able to find
1. Body Image day of month, week
2. Space and Dircction 5. Emphasize birthdays of famous people
3. Balance
4. Basic Body Movement ART
5. Hearing Discrimination ~ Can usc scissors
6. Symmetrical Activitics Can cut and paste
7. Eye-Hand Coordination Car do simplc drawings to indicate weather
8. Eye-Foot Coordination Can draw a man
9. Form Perception
10. Rhythm MUSIC ‘
1l. Large Muscle - Canclap to music ‘
12. Fine Muscle . Ca'n march to music
13. Games Skip

ERUCATIONAL TOYS

ACTIVITY GOALS 1. Sound Cans

1. Body Awarcness 2. Color Lotto

2. Coordination 3. Fecly Bag

3. Agility 4. Stacking Squares

4. Strength 5. Wooden Table Blocks
5. Flexibility 6. Number Puzzle

6. Balance 7. Color Blocks

7. Creative Movement 8. Flannel Board




BOOKS TO READ TO STUDENT

Story Time : Holidays
Peppermint Fence : Poctry Anthology
Merry-Go-Round

Tales to Read
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DIAGNOSTIC-PRESCRIPTIVE-INDIVIDUALIZED READING

Joyce Zimpelmann, Lovisville Elementary Schools
Jefferson County School District
Louvisville, Kentucky 40218

TARGET GROUP: Title 1, Grades 1-3

We have faith that all children can lcarn to read and,
through achicving competency, will find pleasure in reading.
The DPI Primary Reading Program was conceived and built
upon this premise.

. The reading scores of inner-city children have continued
to drop yearly despite the diversified reading materials flood-
ing the market and cducators’ efforts to determine ways of
alleviating the problem. To address the problem, in 1972-73
the Louisville Public Schools designated reading as the top
priority of the system. It was further decided that cmphasis
would be placed upon developmental reading instruction at
the primary level rather than upon remedial interventions at
the ciementary and secondary levels. As a result, the Diag-
nostic-Prescriptive-Individualized Primary Reading Program
was written by instructional personnel and implemented in
sixteen Title 1 schools during the 1972-73 school year. Dur-
ing the 1973-74 school year, ten schools were added to the
program bringing the total to twenty-six schools with a
membership of 3,200,

DPI is a management system for determining cach indi-
vidual pupil's strengths, weaknesses, nceds, and preferred
learning modality through continuous diagnosis and immedi-
ate feedback. Such diagnosis leads to the prescribing of
appropriate instructional skills, Icarning strategics and ma-
terials for each pupil so that he can attain maximal learn-
ing at a pace comfortable for him. It provides for the neces-
sary environment and personal assistance to insure successful
learning.

Under the leadership of Dr. Martin McCullough, Chair-
man of Instructional Programs, a Task Force of instructional
personnel developed the strategies essential to initiating the
program. A two ycar objective was established: to cut in
half the reading deficit of all primary children as measured
by the standardized testing program for the school district.
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The objective was written to include all children in grades
1-3. Lowest achieving pupils became a part of the DPL
Program.

Six major strategics were pinpointed and implemented at
the outset of the program in the Fall of 1972.

Primary-Reading. The concentration of resources is on the
primary grades. In these grades, the program requires total
commitment to a developmental rather than a remedial read-
ing program.

Diagnostic-Prescriptive-Individealized Instruction. Each
pupil cligible for the DPI Program was diagnoscd during the
first month of school to determine not only his instructional
‘and independent rcading levels, but also his skill needs and
preferred learning style. The instructional year was divided
into ten three-week cycles. At the beginning of cach cycle,
the classroom teacher and reading specialist conferred and
formulated a written prescription which delincated the spe-
cific skills to be taught, the core material to be used, sup-
plementary materials and activitics to be cxperienced and
the type and amount of tutoring nceded. The teacher then
planned her classroom activities while the reading specialist
refined tutoring prescriptions and drew up a master schedule
for the cycle. Instructional cycles were staggered so that the
third graders began one week, the sccond graders the next
and first graders the third week.

During the third week of each cycle the monitoring tech-
nician, a paraprofessional trained in criterion-referenced test
administration and record-kecping, tested cach pupil on
skills prescribed. After the results were recorded the reading
specialist and classroom tcacher again conferred regarding
the results and a new prescription was written for each pupil.

Multi-Approach Reading Instruction. The budget alioca-
tion of Title I funds provided for the devclopnient of pro-
gram matcrial. Among the program materials were a hand-
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book and the Quad Manual which delincated and matched
behavioral objectives with speeific reading skills, their con-
comitant criterion-referenced items, and sample tests in the
Quad Manual. In addition, over five hundred criterion-
refercnced reading skill tests were writteri and a series of
record-keeping forms devised.

The development of multi-level “program strecams™ in cach
primary classroom made possible the individualization of
instruction. The “program stream™ for a classroom was the
composite of all approaches, modulities and materials uscd
in developmental reading. It implied systematic, continuous
progress for each pupil. It provided for creativity on the part
of both pupils and teachers. It was a means of cach pupil
receiving instruction which best advanced his individual
learning,

Each DPI faculty was responsible for sclecting the core
programs that scemed to best meet the neceds of its pupils.
In addition to these matcrials, supplementary cquipment and
dids were availabie within cvery classroom. However, the
tcacher remained the key te continuous pupil progress. The
teacher had to constantly implement the program to insure
scquential, developmental learning. If the diagnostic data
generated at the end of cach cycle was analyzed and uscd
cffectively, cach pupil would move successfully at his own
pace.

Through using a varicty of instructional alternatives, cach
pupil could reccive the type and amount of instruction
nceded. This cnabled each child to develop competency in
reading and to master the essential basic skills.

Concentrated Time. A three-hour block of prime insiruc-
tional time, 8:30-11:30 a.m., was set aside for DPI. During
this time, formal reading instruction and language develop-
ment activitics were conducted by the classroom teacher who
also dirccted individualized skill development classroom
activities. For students with the greatest reading deficiencies,
skill building tutoring was provided by trained rcading aides
and junior high cross-age tutors. During their orientation to
the program, principals are advised to schedule arcund
DPI time, and block any classroom interruptions.

Additional Personnel. Through the Title I allocation, the
amount and type of instructional cxpertisc available was
increased. Each of the twenty-six schools participating in
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the program had a full-time reading specialist and monitor-
ing technician. In schools having a DPI population of over
160 pupils, two reading specialists and two monitoring tech-
nicians were emnloyed. The roles and responsibilities of
these people were clearly defined since coordination and
cooperation among the DPI personnel in cach school was
essential to the program.

Nu program of this magnitude could be successful without
a monitoring system. Monitoring technicians were chosen
through a careful screening process designed to determine
their competencies in basic mathematics, in administering
tests, in keeping records, and in organizing work.

Working under the supervision of the reading specialist,
the monitor was responsible not only for administering be-
tween five hundred to a thousand criterion-referenced tests
wecekly, but also for keeping up-to-date individual, class, and
school progress records.

For the reading instruction and language development
time a pupil-adult ratio of 8 to | existed. This ratio was
achicved through the use of supportive personnel including
paraprofessional reading aides and secondary cross-age tutors
(SCAT).

Central office curriculum specialists, most of whom par-
ticipated in the actual development of the program, were
assigned to specific schools. Their primary responsibility
was to serve as a liaison between the local school and central
office and to facilitate the effective operadion of the program.
They assisted the teachers in organizing their classrooms for
instruction, determining flexible grouping, sclecting materials
that best reinforced skills, and planning individualized experi-
ences and activitics. The DPI curriculum specialists also
worked with the principals regarding the functioning of the
program.

During the 1973-74 school year, the cross-age tutoring
coniponent was written and implemented by the curriculum
specialist for cross-age tutoring. Nearly threc hundred junior
high pupils participated in the tutoring program. The tutors
were bused to nearby schools to tutor one period daily for
three weeks.

As an outgrowth of this successful component, over two
thousand junior high smdents participated during 1973-74
in the Secondary Cross-Age Tutoring Program (SCAT).
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" signed to make

This component was funded by the Emergency School Assist-
ance Act (ESAA). .
Fiteetive In-Service Training. Quality in-scrvice programs

“geared to the needs of DPI personnel and prineipals were

dgeveloped. The central office staff worked as i team in
planning and implementing in-serviee training programs de-
’ instruction more effective, Everyone partici-
pating in this program received formal training prior to entry
into the program,

Initially cach of the teachers involved participated in a
workshop prior to the opening of school. Training was given
in diagnosis, prescription  development. and  instructional
strategies in - reading including the use of multi-modal
approaches. The teachers also participated in simulation
activities regarding classroom management. flexible schedul-
ing. grouping techniques, and individualized activitics. Since
the Quad Manuel was the chief reference source used. the
teachers learned o identify and correlate specific skills in
cach of the major areas of reading: pereeption. word recog-
nition, comprehension and study skills.

The reading specialists also received specialized training
prior to the beginning of the school year, hir addition to the
topies explored by the teachers. reading specialists were
trained in more intensive diagnostic procedures. the effective
utilization of paraprofessionals. monitoring  processes, and
feedback procedures,

In order to maintain a cadre of adequately prepared read-

[ing aides. the DPI Training Institute was established. Admin-

istered by two reading curriculum  specialists who were
assisted by experieneed paraprofessional trainers. the instituce
was responsible for waining aides 1o be competent in tutoring
pupils in basic reading skills. Each aide spent several weeks
in the institute before heginning his or her assignnient in the
local school and returned to the stitute periodically for

O

RIC

Aruitoxt provided by Eic:

o

[9%)

further training. When the aides returned to the institute,
suggestions for their training were sent by the reading spe-
cialist to the training institute personnel so that an individ-
uatized program  could be followed. Competeney-based
modules were prepared for in-service training in the institute,

Monitoring technicians were given training geared to their
special needs. Topics studied in depth during their initial
workshop were record-keeping. test administration and or-
ganization techniques for their tasks. On-the-job training
followed.

The secondary Cross-age tutors were prepared for the tutor-
ing they did in elementary schools. In connection with their
English clusses, they reecived an intensive three-week course
in the tutoring of reading skills as outlined in a tutor training
packet, compiled for the purpose. They alternated every
three weeks between training in reading skills in their junior
high English class and wtoring primary grade students in
the elementary schools.

Results of the California Achievement Test administered
to first grade pupils in April, 1973, indicated that the pro-
gram improved reading performance at the first grade level
by seven months. Less dramatic results were indicated for
the sceond and third graders, however,

The April. 1974, results indicated good, positive growth
for pupils who have been in the program two years. Perhaps
even more significant, however, were the positive  self-
concepts toward learning that the children seemed o be
developing. They knew they were learning to read and often
chose tu read rather than participate in other activities.

Inner city youngsters have presented American schools
with an unequaled challenge. The Louisville School System.
through the development and implementation of the DP]
Primary Reading Program. has been mecting this challenge
for many children,



II. Practices in the Reinforcement, Developmental Period--Upper Elementary

THE MODIFIED ACTIVITY APPROACH 1D READING — USING LEARNING CENTERS

Lahoma Baymor, Fort Knox Dependent Schoals
Fort Knox, Kentucky 40120

TARGET GROUP: All pupils, Grades 1-5

The nature of the Fort Knox community was such that a
thirty to forty percent turnover occurred during the aca-
demic year. The maximum time most children would spend
in the system was three vears; a larze percent did not remain
for the complete year. Because of the nature of the student
body, grade level designation, as commonly nsed and under-
stood, was the most useful nicans of classifying students.
However, the very nature of the curriculum mitigated against
any student being locked into a preconceived graded pro-
gram unsuited to his needs. Fort Knox has attempted to
create a climate in which pupils feel unrestrained in their
learning experiences, have some choice in their learning
activities, and are actively engaged in the learning process.

The Modified Activity Approach to Reading. Most modern
learning theories emphasize the importance of student in-
volvement, inquiry, discovery, and personal in‘erest, recog-
nizing that each child has a unique learning style. Fort Knoy:
is attempting o use these ideas in developing better reading
experiences for children, with the belicf that as children work
in an cnvironment that affords oppoiwnities to evaluate
personal needs and choose activities to strengthen individual
weaknesses, then children become involved in self-
improvement.

The Fort Knox Modified Activity Program! was de-
veloped as a democratic plan to advance children of all
achievement levels without degrading any individual student.
The achievement range within any classroom spans many
grade levels. Children are placed in activities where they
can succeed, but are encouraged to associate with the
advanced child as well as the child moving at a slower pace.
Most of the child's school day is spent with the “home
teacher:™ This group could be considered the tcacher's
“immediate school family.” It is much casier for the teacher

IDeveloped by Kyle McDowell, Assistant Superintendent — Cur-
riculum

to practice the complete modified activity program design
when she guides such intra-classroom groups.

The Modified Activity Program is organized around three
teaching strands as follows: (1) teacher directed skill build-
ing sessions, (2) peer group activities, and (3) independent
study. The following chart (figure 1) will help to clarify the
sequence and the types of learning experiences associated
with cach step of the Modified Activity Program:

READING STRANDS
TEACHER'S SKILL BUILDING

Motivation

Introduce new words in phrases
Discuss new concepts

Develop reading objectives
Silent reading

Discussing and finding objectives
Practice in decoding

INDEPENDENT READING —
DISCUSSION PEER GROUPS

Forum classics textbooks
Reading- Forum Study
Discussion with Reading- Companions
student Jeaders Discussion using and Student
using children’s supplementary Tutors

PERSONALIZED AND INDIVIDUALIZED STUDY

Reading Reading Kits Individualized
Activity Cards  Research Reading Personal
Library Commercial Machines Choice

" Figure 1

The Sequence and Types of Learning Experiences Associated
With Each Strand of the Modified Activity Program
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Skill-building. Skill-building under teacher direction is the
first phase of the Modified Activity Program. Children from
first grade through the fifth are divided into approximately
three reading performance groups within the “home™ group.
Although reading achievement tests are used in this place-
ment, the children’s needs are the deciding factor. At all
times the teacher seeks opportuniies to shift children into
higher performance groups. This intra-grouping plan gives
the teacher the opportunity to compare and to cevaluate the
individual's performance at cach reading stage. A basal
extbook is usually provided for this skill-building class.

Periodically, children from all reading levels are offered
opportunities to form speeial interest groups, using a favored
book or story as a basis for group membership. This
heterogenous grouping has proven highly motivating and
profitable.

Independent Reading-Peer Discussion Groups. Peer Group
activities are the seeond phase of the Modified Activity Pro-
gram. Children assume leadership roles as they guide group
discussions, tutor, or work cooperatively with “study bud-
dies.” Supplementary readers are often used to reinforce the
vocabulary taught in the basic program. After the teacher’s
skill-building group, the children read a related story together.
Students from the advanced group or a student from a higher
grade level will be the instructor for a below grade level
group.

The Reading Forum is @ peer group-discussion reading
activity with emphasis on group dynamics. Group members
sclect juvenile classics or advanced reuding sclections to
study under the guidance of student leaders. The forum
meets daily to discuss a chapter or portion of the sclected
material. Group members exchange leadersiiip roles. With
the help of the teacher, the leader for the day prepares
discussion questions, vocabulary drills, and culminating ac-
tivities. All reading groups are encouraged to participate in
the Reading Forum sometime during the school year.

Personalized and Individualized Study. The Fort Knox
program differs from the open school concept in that teacher-
directed skill building is given major emphasis. While the
teacher uses many grouping patterns to guide these skill-
building activities, new opportunities for independent and
personalized study wre provided. Time formerly assigned to
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workbook drill, and repetitious copy work is spent in more
creative child-centered activities. This slight change opens
up an unlimited challenge for both student and teacher.
When children are grouped properly, they will have approxi-
mately onc third of their total school time for challenging
independent study. This is the third phase of the Modified
Activity Program.

There have to be certain, goals and «hi-ctives for studying
independently. Although the child . uaave done some
uctivities he enjoys, he must also have udied information
he needs to know. Some of these independent study activi-
ties may be to enrich, and others to reinforee a skill.

Classroom and central learning stations arc the Key to
these individualized experiences. Formal furniture arrange-
ment gives way to a workshop atmosphere where desks and
chairs are incorporated into centers equipped with a variety
of organized materials designed to attract students to par-
ticipate in meaningful independent study.

Learning stations require . movement, but the teacher
organizes activities to make this experience significant. Fol-
lowing @n individual guide chart, the child moves from
station to station to find appropriate reading tasks that are
enjoyable, yet, at the same time, helps advance his reading
skills and interests. Materials inctuded in these learning sta-
tions are the following:

I. Current materials and activities that closely correlate
with the skills being emphasized in the formal reading
session. The student goes directly from the skill build-
ing group to the learning station for these reinforcement
activities. Materials at this station change frequently.
Relevant materials that cover an entire study arca. The
teacher organizes activity cards for the many facets of
the study arci and tries to develop these sequentially.
This sequence begins with the simplest concept and
progresses to very difficult ones. Many sources are
utilized in developing materials for these activitics.
3. Personalized study projects which help fill the needs
and desires of individual students. Students needing a
great deal of reinforcement are guided to certain learn-
ing experiences while gifted students with special needs
are cncouraged to move ahead.

Commercial materials. These are ideal for learning sta-
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tion independent study. Most of these materials are in
the form of Kits that have graded sequential activities
to help the students develop understanding of the total
study arca. Although the students will eventually per-
form these activities independently, initially, the teacher
makes sure that these materials are used correctly.

- Concrete manipulative devices of many kinds. Children
usc these materials in exploring and discovering new
arcas of knowledge. Many commercial games on the
market today reinforce reading skills as well as those
that challenge the minds of the more advanced children.
Running parallel o the independent strund of the Modi-

fied Activity Program is a language-experience program.

This experience approach to reading integrates the various

facets of language arts instruction in the curriculum; thus

children are made aware of the interrelation and functional
use of reading, listening, speaking, spelling, and  writing
skills. Language development is assured in a program that
encourages self-expression in many media throughout the
school day. Such varied experiences in sclf-expression pro-
mote a confidence in language usage which, in turn, creates

a desire to rework and refine one's own language. A child

learns from early experience that:

“... what he thinks about he can say

... what he says can be written (or dictated)

- what has been written can be read”?

Art is a media through which ideus can be expressed
freely. “This is an important station in the language-experi-
ence program. Begitming in the kindergarten, the teacher
uscs casel paintings to motivate children to talk about what
they have painted. The children’s stories are often recorded
by the teacher and shared as “reading lessons™ by classmates.
Selected story pictures are put into booklets and left in the
class library for individual reading. As children acquire
spelling and writing skills they continue to use art as a
springboard for creative writing. The teacher may sclect
one painting each day to hang above the chalkboard in order
that the painter can compose his story on the board besneath
it. Class members help in the “editing™ of the original draft.

2Van Allen, Rouch & Claryce. Language Expericnces in Reading
(Chicago: Encyclopedia Britannica Press, 1970).
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Often children prefer to “write” in more private sur-
roundings. The creative writing station contains an inviting
array of materials to spark individual creativity. Paper, cray-
ons,.pencils, blank books, dictionaries, werd lists, idea files,
spelling helps, guides for letter formation, story starters,
pictures, and story checklists are but a few of the aids that
call attention to the need for correct English, accurate spell-
ing, and legible handwriting. The importance of individual
authorship is a major part of the language-experience pro-
gram. Children arc taught to view themselves as authors.
Their productions are edited, illustrated, bound, and placed
in the classroom library for others to share.

As children continue to write, their forms of cxpression
are influenced by the things they read. Good reading material
leads naturally to good language usage. The classroom read-
ing center is filled with a wide selection of reading matter:
newspapers, magazines, supplementary books, library books,
teacher-made tapes, recordings, and various other media
which stimulate wide and diverse reading. This is a delightful
place for buddies to read to one another, or to share some
favorite book. Here, too, children have the opportunity to
test their reading skills as they browse through strange, as
well as familiar reading matter, To be fully effective, the
teacher keeps this station alive with new and interesting
materials and activitics. -

Students are encouraged during the day to use the central
media center for personal rescarch and independent study
projects. The free-flow library program permits children to
leave their classrooms during their study time in scarch of
materials and audiovisuals not found in the homeroom.,

The Fort Knox Dependent Schools are pleased with the
response of parents and students to the Modified Activity
Program. Within this framework, children arc taught the
cducational basics, while having that added ingredient of
choice and frcedom to work in an atmospherc where learn-
ing is a challenge. Children like school because they can
learn at a level where they meet success. This joy of learn-
ing, hopefully, will become a permanent part of cach child’s
personality as he continues to advance through life “to be-
come more of what he is capable of being.”
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SUSTAINING MOYIVATION: INDIVIDUALIZED INSTRUCTION
¥W:TH TEACHER-MADE TAPES

Sue Lacy, Sparksville Grade Center
Adair County School District
Columbia, Kentucky 42728

TARGET GROUFP: Title 1, Grades 2-4

Due to the wide range of reading interests, abilitie: and
nceds of students, there is always the need for new ap-
proaches in the teaching of reading. The teacher is faced
with an cven greater challenge when working with some of
the same students for more than onc year, which is normally
the case in remediation. What can be sadder after having
worked diligently to gain rapport and ferret out the student’s
needs and interests than to lose him later from boredom and
frustration? This becomes an even greater concern with
those students who have a short attention span and who need
a number of exposures to a given skill in order to master it.

The keynote to success is variety. The effective use of the
tape recorder, Language Master, and teacher-made tapcs can
go a long way toward providing this necessary clement in the
maintenance of interest and enthusiasm in learning to read.

With a basal program as the “hub” to insure continuity in
skill building, the teacher can then draw from a wealth of
trade materials to supplement instruction. Phonics work-

books, games, charts, supplementary readers, filmstrips and’

various other materials are woven into the program as the

need arises for reinforcement or extension of the basic text-

provisions for reading instruction.
With these facts in mind, it has become necessary to find
new techniques to stimulate and challenge students to move

- forward through the hierarchy of skills. The main objective

is to enable the teacher to individualize instruction, but the
substantial saving of funds by the use of teacher-made
tapes us opposed to purchased ones is an added feature
which cannot be overlooked.

Inherent in this procedure is the development of skili by
the teacher in updating and editing tapes as nceded. This
skill must be developed as the teacher personalizes instruc-
tion, leaving space for personal messages to be “dubbed in”
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as a means of encouragement to an individual or an entire
class.

The taped games, drills, tests, and lessons which have
produced positive results in terms of facilitating learning,
and sustaining motivation have, in effect, enabled teachers
to become their own assistants. Their personal guidance and
assistance becomes available in more than onc place at a
time as students listen to their teacher’s voice talking to them
on tape. " .

In view of the fact that many students have a short atten-
tion span, it is best to limit most taped lessons to five or ten
minutes. Therefore, each card of twenty-four words was
broken down into three lessons of cight sight words each.
This enabies the student who has a goal of eight new words
for. the session to drop out at the end of the first segment,
whereas another student might be capable of continuing. It

should be noted that students discuss and set their goals

during student-tecacher conferences.

Through the use of the audio-sight word machine, the
student soon becomes prepared for playing the group game
and for participation in the taped lessons. One such game
entails a drill sheet with blocks numbered one through eight
arranged in order from left to right. As the first word is
heard from the tape, the student selects the correct word on
one of his cards, copies it in the number one block, and
proceeds in this way until all eight words have been
written. He then checks his accuracy by turning his word
cards over to see if the numbers on the backs match those
in the blocks in which he has written cach word.

Some extrinsic motivation is provided by small tokens of
recognition for excellence. For example, if all of the cards
in the sight-word games are in the “matching” pile, the
pupil will then collect tokens (smiley faces) which are
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saved to be cashed in at a later date for a special privilege
such as reading a story taped by the teacher or working a
puzzle. On occasions, students may receive a sucker or other
small treat. These are representative of quite a Jarge number
of positive reinforeers used throughout the year.

The student who made incorrect responses, however, is
asked to return to the machine, find the taped cards on
which he needs further drill and review them. After he has
heard ecach word again, in order to further reinforee learning,
the child may be provided with a “magic” slate of the dime
store varicty on which he can write the word, say it, and
then make it disappear. Other adaptations might include
“painting” them on the chalkboard with water and a water
color brush, or for a morc Kinesthetic approach, tracing
lightly over sandpaper with the index finger of the dominant
hand can be helptul. When all his words have been mastered,
he gets another turn at the recorded tape drill.

At the end of cach group of three cxercises is a test for all
twenty-four words. The directions are read on the tape by
the teacher after cautioning the students to follow carefully.
Suudents may cither write in the books, or transparencies
may be clipped on and a grease pencil used to preserve the
books for future use. Once directions have been given clearly,
including a sample exercise, students are then asked to place
one by the first word called, two by the next, and then a
three by the third. There are five words in each of sixteen
frames. The words appear. in varving order several times.
Tagbeard overlays with squares cut out where answers ap-
pear were found to be a time-saving device that enabled the
teacher to check a number of papers in a fraction of the time
ordinarily consumed.

Corresponding word cards for the machine and taped
lessons have also been made for initial and final consonants,
consonant blends, diagraphs, dipnthongs, long and short
vowels and vowels controlled by “r.” After the skills arc
introduced in the basal text, the teacher may wish to use a
trade tape to further extend the concept. For example, one
holds the attention of students as the blends are introduced
in rthyming songs with colorfui pictorial cards on display
during the lesson. Following the tape a game may be played
such as the following: A word is pronounced by the teacher
and the student finds on the chalkboard the correct blend
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with which it begins, then stznds in that space. Points may
be awarded for correct responses, and the student may
decide to allow for some “neighberly™ assistance for those
who have difficulty. Once again tokens may be given on the
basis of points earned.

The student who still needs help on the skill may, at any
available time, use a taped drill such as the following: the
drilt sheet, laid out in a grid, has blends (or whatever is
being stressed) across the top to coincide with the numbers
on the left. When each word is pronounced, the student will
use a marker to select the correet response, then place an
X in the proper square. A “warm-up” session precedes the
exercise, with the student pointing to the correct square.
Teacher assistance may be needed until the student under-
stands exactly what is expected of him. Monitoring with the
student from time to time is wise and much encouragement
with frequent positive reinforcement is essential.

In addition to the skill drill tapes, several sets of adventure
books have been taped with instructions for answering the
comprehension questions that cither accompany the books
or are prepared by the teacher. Whether or not a student
completes the questions depends upon his objectives in
reading the stories. In some instances, students may wish
and need to rearl purely for enjoyment without interruptions.
On the other hand, they may be used to strengthen listening
and comprehension skills.

Animal stories from supplementary books on different
levels have also been compiled 'in a series of tapes. It is very
important in taping stories to “‘set the stage™ for listening by
discussion of pictures, establishing a purpose for reading,
and pausing at intervals to cncourage students to predict
outcemes and draw inferences. Art projects, dramatization,
and rescarch can be outgrowths of these taped stories, also.
For example, students are given an option of choosing their
favorite animal story to share with classmates through
dramatization, cartoon story, “filmstrip” drawn on a roll of
paper or by using their imagination to come up with a dif-
ferent way to share their story. Again, an audio-sight word
machine becomes a uscful tool for helping students with
vocabulary words before reading the stories.

With tapes to free the teacher from routine tasks, the
teacher can provide more one to one instruction, observe
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students more closely. and confer with students individually,
Carcful advance planning and organization of the instruc-
tional procedures and materials are no less important than
efficient record keeping which is a “must.” A chart for
rach class with skills Hsted across the top in sequence enahles
the teacher to pinpoint cach student’s progress on the con-
tinuum at a glanee. Tapes are also casier to manage and
usc when labeled plainly with accurate tape codnter numbers
and titles for casy identification,

Although teacher-made @ipes are not a panacea Jdesigned
for meeting all needs in the teaching of reading. they can add
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new vitality and versatility to any reading program. Evi-
dences that audiotapes have enhanced this program since its
inception are seen in better application of skills in oral and
silent reading and the ability to perferm better in the regular
classroom sitwation, These results, coupled with the sustained
interest and perseverance that can be observed in cach child
as he gaing skill and the subsequent poise and confidence,
convinee any teacher that all effort and time required 1o
plan taped lessons and coordinated games are extremely
good investments,
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TEACHING READING FROM EACH CHILD'S LEVEL

Doris Mohr Shepherd-
Robert W. Combs Elementary School
Perry County School District
Happy, Kentucky 41746

TARGET GROUP: Title I, Grades 1-6

The setting in which recmedial reading was taught is an
open arca with a mobile curtain scparating two large rooms.
This permitted an open concept approach for large groups
or small ones. The room was painted a sunny yellow and
decorated with gay pictures, bulletin boards, etc. The walls
and shelves were covered with lovely pictures, flowers, and
scencs. At all times the room was kept clean and attractive.
This sctting gave the children a relaxed and comfortable
fecling. The appearance was also conducive to the teaching
of reading and motivating the cxploration of interests among
children.

The following is an explanation of the four reading centers
found in the reading rooms. '

l. Machine Reading Station — A reading machine with
earphones, filmstrips and television effect. The children
plugged earphones into a jackbox and watched the film-
strip in the machine that looks like a small TV screen.
Material is avaijlable commercially for cach level —
readiness through grade six. The readiness and phonics

*level were given to grade one. In gradss two through

six, all phases were taught. A high interest level story
would be shown, then a flashback on facts (compre-
hension), a mirror on mecanings, and a spotlight on
sounds. Every phase of reading was taught with the
help of these machines. Afterwards, the children read
aloud in a comprehension booklct as a “follow-up.”
They then took “follow-up” tests. In every phase of
reading a test was presented with the reading machine
in an interesting way. The children were never bored
with this. The stories were always on a high interest
level, such as one entitled “The Deadly Piranha.”

2. The second center was a phonics and free reading
center. Materials or programs used were vowe} sounds,
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earphones, records, filmstrips, phonies games, tapes,
and phonics worksheets. It has been found that approxi-
mately 88 percent of the children taught at R. W.
Comts learned to read through a phonics teaching
approach; the other 12 percent only by sight.

3. The third center used a text-workbook type program
that included both phonics and comprehension. It was
an instant response program. The children checked
each phase of their work and corrected it immediately.
Hopcfully, they did not make the same mistake again.

4. The fourth station was a comprehension center —

booklets were used for reading silently and developing
other phases of comprehension. This included context,
main ideas, drawing conclusions, getting facts, and
detecting scquence.

Some children did not adjust well in a group of as few as
ten, thus a fifth learning station was used. Here, this child
was given his or her own private office. They loved this and
worked well. The centers were “sct up” in semi-circles with a
teacher in the center to supcrvise and assist any of the five
centers which were all in operation at the same time.

Other devices also were used to make reading fun and
interesting. These devices were often used on a Friday for a
change of pace. Some popular examples arc puppets for rcadi-
ness, stuffed animals, reading games ard filmstrips with cas-
settes. The classroom teachers remarked about the fact that
their children eagerly anticipated reading class.

The children taught were one year or below in reading
comprehension. As was to be expected, there were no disci-
pline problems. The children were so busy when they
entered the reading room, there was not time for anything
clse. They were happy and so were the teachers.

- The gains, as shown on the selected reading test in com-
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prehension for the school year 19. - *974, in the Robert W.
Combs Remedial Reading Program (Perry County) were:

Grade 1 — 1.6 Grade 4 — 1.6
Grade 2— 9 Grade 5— 1.0
Grade 3— .9 Grade 6 — 1.3

Question — Could this type of program be used in a seli-
contained classroom? Yes, with,a little planning and some
help from an aide or an older child, this type of program
would be more than rewarding.
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The main factor contributing to the success of the Robert
W. Combs School Remedial Reading Program was that of
taking the child where he was and proceeding from that
point in planning his learning program. A child was never
given anything too difficult or too advanced. Evaluating and
re-evaluating was done at the beginning of the year and
periodically to make certain each child was in the materials
in which cach could grow and succeed. Success for a child
means all! Happiness is — Learning to Read!



MEETING THE WHOLE CHILD IN THE READING CLASS

Ruby O. McCoy, Blackberry Graded School
Pike County School District
Pikeville, Kentucky 41501

TARGET GROUP: Title I, Grades 1-6

There was a great need for individualized assistance to
develop the basic reading skills in students attending the
clementary school in this school district. The major goal of
this program was to help cach individual student develop an
appreciation and desire to understand and cnjoy the medium
of communication through reading the printed word.

However, some attention was dirccted first to the other
basic human needs before expecting too much motivation to
attend to higher nceds. For example, fresh attractive clothing
was provided for economically deprived children. This and
other considerations were directed toward encouraging chil-
dren to have more pride in themselves, to become more sclf-
confident, to boost their morale, and to help them to develop
better socially.

Attainment of the program goal was then achieved through
attention to developing motivation and individualized instruc-
tion in reference to the following reading skills:

A. Comprehension :

Reading to Find the Main Idea
Reading to Select Significant Details
Reading to Answer Questions
Reading to Summarize and Organize
. Reading to Arrive at Generalizations
Rcading to Follow Directions
Reading to Predict Outcomes
- Reading to Evaluate Critically
B. Word Recognition

1. Recognizing Whole Words by Sight

2. Context Clues

3. Phonctic Analysis

4. Structural Analysis

5. Dictionary Skills

The purpose of the special reading program has becn to
help those students who have the ability, but have failed to
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develop the necessary reading skills. Without development
of the basic reading skills, children could not participate
profitably in classroom learning activities which involved
the use of textbooks.

Basic to the program 'was that cach child be treated as
an individual. The reading program nccessarily had to be
highly individualized to meect the child's individual neceds.
The children were accepted at their own level of ability and
proceeded to work at their level of achicvement. Materials
were varied from day to day to maintain the student’s
interest and to extend their attention span.

When a child cnrolled in the program, he was given a
pretest to diagnosce his strengths and weaknesses. At the end
of the program he was given a post-test to determine the
progress he had made.

The main objective in the special reading program at this
school, was to cnrich reading experiences, to cultivate inter-
csts, to create a love for the printed word, and to motivate
cach child participating in this program.

The following is a list of the gencral goals and the strate-
gics cnlisted to accomplish these goals.

1. To enrich the lives of disadvantaged children through
cducational growth, social acceptance and emotional
stability while helping children overconie specific read-
ing deficiencies. '

2. To improve the rcading skills of children by helping
them realize their learning potential.

3. To develop good reading habits.

4. To develop the ability to read with understanding.

5. To develop a healthy attitude toward reading and an
appreciation for reading.

6. To improve the ability to master words — spclling,

mcaning, pronunciation, and use.
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Major strategies for attaining these goals were the fol--
lowing:

1.

w N

4,
5.

Individualized instruction
Mastering words with the use of phonics

. Individual's choice of a free reading period at least

once a week.
Educational games
Audiovisual aids, with follow-up activities.

Evidence of the effectiveness 